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The following contains a summary of national research and models prepared by EducationCounsel for 
the initial draft recommendations of the Birth to Eight Roadmap initiative, initiated by Denver Public 
(DPS) Schools in conjunction with the City and County of Denver and community leaders.  

 
Recommendation: Implement shared and sustained leadership for birth to eight initiatives across 
Denver 
 

 Evidence  
 

Leadership is critical to the success of any systems building endeavor and raising the profile of the 
birth to third grade providers across the community.  Leaders need to reflect both public and private 
stakeholders, and be representative of the community.  Clearly identified leaders working together 
to reach an agreed upon goal will ensure that policy initiatives are implemented appropriately and 
that resources are available.  Leaders can also advocate in a single voice for additional funding, 
changes to service delivery, and maintain a focus over multiple years toward the long-term goal.1 
 
A survey of community based early childhood initiatives found that a significant barrier to the 
success of such initiatives is creating trusting relationships that help partners identify and eliminate 
turf issues: 
 

Getting cross-sector initiatives started is time intensive. Respondents in the early phases of 
system-development report they have difficulties convening and planning across agencies 
sometimes due to turf and competition issues, but more often just the “bandwidth” needed to 
coordinate the effort. As one respondent wrote: “Our main challenge is focusing and 
coordinating the work of a very broad range of nonprofit, governmental and private sector 
stakeholders and establishing the structures and processes in which to do so.” Others are 
struggling with issues particular to their community, such as gaining buy-in from the school 
district or the challenge of developing strong collaborations across long distances in a rural 
area.2  

 
There are various models to create cross-sector leadership designed to implement the components 
of early childhood systems. There is little evidence to show that one model functions better than 

                                           
1 Stacie Goffin, Jana Martella and Julia Coffman (2011). Vision to Practice: Setting a New Course for Early Childhood 
Governance. Washington, DC: Goffin Strategy Group and available at 
http://www.buildinitiative.org/Portals/0/Uploads/Documents/EC_Governance_A_New_Course_1_2011.pdf.   
2 Rachel Schumacher (2013). Building Communities That Help Young Children and Families Thrive A National Survey 
by Early Childhood-LINC: A Learning and Innovation Network for Communities. Washington, DC: Center for Study of 
Social Policy. Available at http://www.cssp.org/reform/child-welfare/early-childhood/Building-Communities-That-
Help-Young-Children-and-Families-Thrive_-A-National-Survey.pdf 
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others, but it is critical that certain components be included.  BUILD and its partners note the 
following as cornerstones of leadership in these efforts3: 
 

Leaders work together according to shared understanding of common goals and what their roles 
and functions are within the system. Consider how to define and coordinate leadership:  

o Identify cross-sector leadership (sectors of health, early learning and development, 
and family leadership and support), with clear authority to modify existing cross 
sector relationships, establish priorities, leverage fiscal and human resources, and 
implement system change.  

o Ensure that cross-sector leadership is inclusive and representative of families 
participating in the early childhood system; providers, administrators, and other 
professionals within delivery system partners (sectors of health, early learning and 
development, and family leadership and support); policymakers; and private 
stakeholders (business, civic, faith-based, and philanthropic communities).  

o Set vision, mission, and principles or group norms for how the system sectors work 
together.  

o Set outcomes and benchmarks across sectors for what the comprehensive early 
childhood system delivers.  

o Establish processes for ongoing communication, coordination, and decision-making 
among governance structures and across system sectors as they relate to achieving 
shared goals.  

o Identify or build organizational structures, rules, or policies that can be a foundation 
for ongoing collaboration and coordination across sectors.  

o Promote development of individual and collective skills that facilitate collaboration 
and coordinated cross-sector early childhood leadership sector leadership.  

o Use cross-sector data to inform planning and policy decisions.  
 

 Best practices/models 
 
o The Seattle Early Education Collaborative is a group of public and private agencies, including the 

city office of education, Seattle Public Schools, the city human services agency, Head Start and 
other providers who come together in a joint planning and decision making structure.  The 
Collaborative includes several areas of focus through working groups on professional 
development, assessment and kindergarten transition.4 

o In Connecticut, communities must create a School Readiness Council, jointly convened by the 
chief elected official of the town and the superintendent for the school district as part of the 
planning process for implementing the state pre-kindergarten program.  The councils are 
required to foster partnerships between participating agencies, identify areas with unmet 
needs, promote transitions, evaluate programs and support families.5 

                                           
3 Early Childhood Systems Working Group (2013). Comprehensive Early Childhood System-Building: A Tool To 
Inform Discussions On Collaborative, Cross-Sector Planning. Available at 
http://www.buildinitiative.org/Portals/0/Uploads/Documents/ECSWG%20Systems%20Planning%20Tool_2014.pdf 
4 http://www.seattle.gov/education/child-care-and-preschool/seattle-early-education-collaborative. For more 
information on efforts in Seattle to coordinate and align, see: Educational Alignment for Young Children: Profiles of 
Local Innovation (2012). Washington, DC: National League of Cities. 
5 http://www.sde.ct.gov/sde/LIB/sde/pdf/deps/readiness/SR/GP_14_10.pdf 

http://www.seattle.gov/education/child-care-and-preschool/seattle-early-education-collaborative
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o In 2015-2016, the superintendents in metro Omaha came together to support a 
"Superintendents' Early Childhood Plan" designed to help the participating districts create a 
birth to third grade approach in their schools.  The plan was developed and implemented with 
the support of the Buffett Institute at the University of Nebraska, and includes professional 
development and technical assistance for participating schools.6 

o Participants in the StriveTogether Network create a plan for collective action at the community 
level that drives change for children from birth through college and beyond.  Strive communities 
create an infrastructure, develop joint goals, collect and analyze data and provide reports on 
progress to the broader community. Strive leadership at the local level has been through new 
agencies, city and county agencies, public-private partnerships, community action agencies and 
United Way agencies.7  
 

 Initiative Leaders (see above) 
 

 Cost/Funders 
 

o According to the study of cross-sector initiatives published by the Center for the Study of 
Social Policy8, initiatives are funded in a variety of ways, including: 

 State public funding 
 Federal public funding 
 Private local foundation  
 Local public funding  
 Grass-roots fund-raising 
 Private regional foundation  
 Corporate donations  
 Private national foundations  

o The study also found that 39 percent of respondents were funded entirely through public 
funds, while 12 percent were funded solely with private funds.   

 
  

                                           
6 http://buffettinstitute.nebraska.edu/-/media/BECI/Docs/Superintendents-Plan-At-A-Glance-2-23-16.ashx 
7 http://www.strivetogether.org/sites/default/files/StriveTogether_Network_Profile_Web_3.16.pdf 
8 Rachel Schumacher (2013). Building Communities That Help Young Children and Families Thrive A National Survey 
by Early Childhood-LINC: A Learning and Innovation Network for Communities. Washington, DC: Center for Study of 
Social Policy. Available at http://www.cssp.org/reform/child-welfare/early-childhood/Building-Communities-That-
Help-Young-Children-and-Families-Thrive_-A-National-Survey.pdf 
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Recommendation: Create a network of birth to eight resource hubs that will support neighborhood 
priorities  
 

 Evidence 
 

Hubs have been used in early childhood to connect parents and informal caregivers to each other, 
libraries, family support services and other resources. They have also been used to connect formal 
and informal providers with professional development and with community resources such as 
museums and special library programs. At the systems level, hubs have been used to identify 
providers meeting high standards and pairing them with those in need of improvement to increase 
the availability of high quality settings throughout a community.    

 
o An evaluation of a hub model in Rochester, New York9 (see below) found that participation 

improved the quality of family child care settings: 
 The quality of family child care programs increases when providers participate in 

the CFQ project.  
 In the program group, overall Family Day Care Environment Rating Scale (FDCRS) 

scores increased from 3.92 to 4.20. In contrast, there was a significant drop in 
overall FDCRS scores from 4.32 at Time 1 to 3.67 at Time 2 for the comparison 
group.  

 The largest increases for the program group were made on the language and 
reasoning, learning activities, and adult needs subscales of the FDCRS. FDCRS 
subscale scores for the comparison group tended to decrease from time 1 to 
time 2. 

 Nearly ¾ (74%) of providers who were rated as being more engaged in the 
program by their home visitors showed an increase in their FDCRS scores. For 
providers judged to be less engaged, fewer than half (47%) showed an increase 
in their scores over time.  

 
o An evaluation of a Canadian program designed to "[b]uild on and nurture an integrated 

community-wide partnership that positions schools as key access points, or hubs, for high-
needs families, children and youth" found both quantifiable and qualitative outcomes for 
the approach:10 

 
 All protective factors have increased for program participants.  
 Parents of children attending Out of School Time (OST) programming, most 

often report having improved relationships and a greater connection to the 
community.   

 96% are more aware of services available   
 90% report less conflict at home   
 88% report that the relationship with the family has improved  
 Adults reported an increased awareness of services and greater connection to 

the community.  

                                           
9 Lisa A. McCabe and Moncrieff Cochran, Can Home‐visiting Increase the Quality of Home‐base Child Care?, Cornell 
Early Childhood Program, 2008.   
10 http://mapsab.ca/downloads/events/april/2014/SchoolsAsHUBS.pdf 
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 For every $1 invested in the SACH project, at least $4.60 is returned in social 
added value.  

 

 Best practice/models 
 
o In the District of Columbia's Quality Improvement Network (QIN),11 hubs are designed to 

"provide child care partners with job-embedded professional learning and coaching; 
guaranteed full payment for a negotiated number of subsidy slots at the gold rate when 
program maintains overall 85% monthly enrollment; assistance with recruitment to fill 
vacancies; support with transitions to pre-k; and priority in District degree and scholarship 
programs and financial incentives for teachers."  

o Maryland has created "RTT Community Hubs"12 housed in Family Support Centers, which 
are designed to provide both traditional family support services and to engage families in 
new interventions.  The Hub designation brings additional funding for new staff to work with 
families through home visiting programs and in child care centers. The new specialists 
identify community child care providers and recruit them to participate in training 
programs.  Specialists also work with families to improve transitions between community 
settings and schools. Current RTT Community Hubs are in Title I school districts; the plan is 
to have a Hub in every Title I school district across the state in order to improve school 
readiness as children move into kindergarten. 

o The principle behind local Early Head Start/Child Care Partnerships is to create a hub at an 
existing Early Head Start provider.  The EHS provider shares resources and best practices 
with child care providers in the catchment area to serve more low-income infants and 
toddlers and their families in environments meeting Head Start standards.13  Early results 
show that many more children are in high quality environments and providers have 
increased access to training and classroom resources.14 

o The Caring for Quality Project in Rochester, New York, uses home visits twice monthly and 
networking meetings to increase environmental rating scores and health and safety of care 
for home‐based caregivers (both registered and license-exempt).15 Home visits using the 
Parents as Teachers Curriculum for family child care providers take place twice a month for 
one year. Home visits are provided by 5 expert staff (3 full time positions) from the 
Rochester Childfirst Network Family Child Care Satellites of Greater Rochester and the 
Family Resource Centers of Crestwood Children’s Center. Networking meetings provide 
support and information to providers. They are facilitated by the home visitors and occur 
once a month with small groups of family child care providers.16 

 

 Initiative leaders 
 

o Early Head Start local providers 
o State Education Agency 

                                           
11 http://osse.dc.gov/release/mayor-bowser-launches-early-learning-quality-improvement-network 
12 http://www.marylandfamilynetwork.org/wp-content/uploads/2014/11/MFN-Newsletter-January-2013.pdf 
13 http://www.acf.hhs.gov/programs/ecd/early-learning/ehs-cc-partnerships 
14 https://www.acf.hhs.gov/sites/default/files/ecd/ehs_ccp_report.pdf 
15 Lisa A. McCabe and Moncrieff Cochran, Can Home‐visiting Increase the Quality of Home‐base Child Care?, 
Cornell Early Childhood Program, 2008.   
16 http://www.human.cornell.edu/fldc/cecp/resources/upload/CFQ_Exec_Sum_12_06.pdf 
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o Child Care Resource and Referral Agency 
o State Child Care Subsidy Agency 

 

 Cost/Funders17  
 

o This document outlines the components of hubs and the costs associated: 
http://www.buildinitiative.org/Portals/0/Uploads/Documents/Estimating%20the%20Cost%
20of%20Community%20Hubs%20(REVISED%20DRAFT%206.26.14).pdf 
o Funding agencies have included: 

o Philanthropy 
o CCDBG quality improvement funds 
o Federal Office of Head Start 
o County Human Services agency 
o Title I funds (parent engagement, joint professional development) 
o Title II funds (parent engagement) 

 
  

                                           
17 For information about developing hubs, see: 
http://www.buildinitiative.org/Portals/0/Uploads/Documents/Estimating%20the%20Cost%20of%20Community%2
0Hubs%20(REVISED%20DRAFT%206.26.14).pdf 

http://www.buildinitiative.org/Portals/0/Uploads/Documents/Estimating%20the%20Cost%20of%20Community%20Hubs%20(REVISED%20DRAFT%206.26.14).pdf
http://www.buildinitiative.org/Portals/0/Uploads/Documents/Estimating%20the%20Cost%20of%20Community%20Hubs%20(REVISED%20DRAFT%206.26.14).pdf
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Recommendation: Increase and align ECE-K professional development and coaching 
 

 Evidence 
 

Before looking at the evidence on high quality professional development/professional learning/in-
service training, it is important to think about whether and how to include all providers in planned 
professional development opportunities.  As noted in Transforming the Workforce for Children Birth 
Through Age 8: A Unifying Foundation, "Educators in better-funded, school-sponsored public 
prekindergarten and Head Start programs are more likely to participate in learning opportunities 
that occur during their paid working hours than are their counterparts in privately operated and 
funded nonprofit or for-profit centers and programs. These latter educators are more often 
expected to complete professional learning activities during unpaid evening or weekend hours."18 

 
According to a literature review published by the US Department of Health and Human Services, 
there are some criteria that suggest when professional development in early childhood may be most 
effective19, including:  
 

o There are specific and articulated objectives for professional development. A meta-analysis 
of studies in which there was “specialized caregiver training with a focus on interaction skills 
with children” found a statistically significant effect of specialized training on caregiver 
competence overall, with a medium effect size (d=.45).  When the content of the training 
was more specific, rather than open in content, effects on early educator practice were 
larger. Consensus documents that summarize research about what is appropriate and 
important for young children to know in the areas of language and literacy and early 
mathematics provide a strong research basis for developing appropriate curricula and 
approaches for preparing early educators to implement the curricula (National Reading 
Panel 2000; Snow, Burns, and Griffin 1998; National Early Literacy Panel 2008).  

o Practice is an explicit focus of the professional development, and attention is given to linking 
the focus on early educator knowledge and practice. In the studies reviewed, such 
approaches usually combined course work or training with individualized modeling and 
feedback on interactions with children in the early educator’s classroom or home-based 
care setting. Not all evaluation studies involving individualized professional development 
showed positive effects on practice or child outcomes, yet there is promising evidence for 
these approaches.  

o There is collective participation of teachers from the same classrooms or schools in 
professional development. Joint participation can help to support a professional culture and 
ensure the sustainability of new techniques and skills. Professional development that 
includes administrators helps to assure that early educators do not receive contradictory 
messages about what practices to implement or emphasize. Likewise, including teachers of 
different age groups or grades can foster continuity in the children’s experiences as they 
move through classrooms in the future. 

                                           
18 Institute of Medicine (IOM) and National Research Council (NRC). 2015. Transforming the workforce for children 
birth through age 8: A unifying foundation. Washington, DC: The National Academies Press. 
19 U.S. Department of Education, Office of Planning, Evaluation and Policy Development, Policy and Program 
Studies Service, Toward the Identification of Features of Effective Professional Development for Early Childhood 
Educators, Literature Review. Washington, D.C., 2010. Available at 
https://www2.ed.gov/rschstat/eval/professional-development/literature-review.pdf 
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o The intensity and duration of the professional development is matched to the content being 
conveyed. The appropriateness of the length of time spent in professional development 
activities depends on the goals of the activities themselves. A one-time workshop is not 
effective if the goal is to convey theory and practice to improve multiple aspects of early 
language and literacy development, such as oral language, phonological awareness, 
alphabetic principle, and awareness of print. It may, however, be appropriate for 
preparation on a single specific activity or strategy.  

o Educators are prepared to conduct child assessments and interpret their results as a tool for 
ongoing monitoring of the effects of professional development. Assessments can help early 
childhood educators view their knowledge and skills as contributing to improvement in 
children’s outcomes and can serve as a source of feedback for how to target instruction 
overall and for individual children. 

o It is appropriate for the organizational context and is aligned with standards for practice.  
 

LearningForward's standards for professional learning highlight the relationship between high 
quality professional development opportunities and outcomes for students:20 

 
 
 
Evidence suggests that job-embedded professional development, generally understood as coaching, 
may be more effective than traditional professional development; for literacy, the IOM report found 
that the coaching needs to be intensive and content focused: 
 

Findings of studies of professional development aimed at helping educators improve instruction 
for young children in language and reading skills have been promising ...When educators 
improve their knowledge of language and reading instruction, their students’ skills also improve. 
Various studies suggest that to increase student achievement in literacy, stand-alone 
professional learning is not optimally effective. More effective is training, especially around 
specific curriculum materials or approaches, complemented by strong in-class coaching or 
mentoring…Coaching is crucial, but does not guarantee gains; it must be intensive, ongoing, and 

                                           
20 http://learningforward.org/docs/pdf/standardsreferenceguide.pdf 
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conducted by knowledgeable coaches... Comprehensive approaches have shown the most 
success. In one study, for example, a combination of these features and detailed, instructionally 
linked feedback resulted in the greatest improvements in both teaching practices and 
preschoolers’ competencies in literacy and language...21    

 
ChildTrends completed a meta-analysis of research on coaching models22 and find three important 
outcomes: 

 
o Although a few studies found positive outcomes for early childhood practitioners, we 

conclude that there is limited evidence in the literature review that coaching significantly 
impacts practitioners’ knowledge, attitudes, and beliefs. It could be that improved 
measurement techniques are needed to capture the dimensions of knowledge, attitudes 
and beliefs that are most likely to be impacted by coaching.  

o  There is evidence in the literature review that coaching is related to improved observed 
quality and practices with children. However, patterns of linkages between coaching with 
specific features and improved quality could not be determined. 

o There is evidence in the literature review to indicate that coaching had a positive effect on 
children’s language and literacy outcomes, particularly when practices related to language 
and literacy were a direct focus of the coaching models. 

 

 Best practices/models 
 

o The Minnesota Reading Corps, an Americorps tutoring program, places literacy tutors in 
schools to work with children from preschool (age 3) through third grade.  The tutors are in 
classrooms every day for the duration of the school year, and work with early childhood 
students on particular skills such as rhyming and phonemic awareness and gather 
assessment data to understand whether individual children need more support. Reading 
Corps tutors serve for at least one year, and receive literacy based professional 
development before and during their year of service.  An evaluation by the University of 
Chicago found that students in the program made significant gains.  Children in pre-
kindergarten programs working with tutors were better prepared for kindergarten in a 
variety of pre-literacy skills, including alphabetic knowledge and vocabulary.  The program 
has expanded to many other states and evaluators have found that it is effective regardless 
of the setting in which it is implemented. 23  

o Early Learning Florida is an online, research based professional development tool developed 
by the University of Florida Lastinger Center for Learning. The program provides child 
development content and appropriate instructional strategies; helps participants create 

                                           
21 Institute of Medicine (IOM) and National Research Council (NRC). 2015. Transforming the workforce for children 
birth through age 8: A unifying foundation. Washington, DC: The National Academies Press. (page 400) 
22 Tabitha Isner, Kathryn Tout, Martha Zaslow, Meg Soli, Katie Quinn, Laura Rothenberg and Mary Burkhauser 
(2011). Coaching in Early Care and Education Programs and Quality Rating and Improvement Systems (QRIS): 
Identifying Promising Features. Washington DC: ChildTrends 
23 http://www.nationalservice.gov/impact-our-nation/research-and-reports/impact-evaluation-minnesota-
reading-corps; for additional information, see Laura Bornfreund, Shayna Cook, Abbie Lieberman, and Aaron 
Loewenberg (2015) From Crawling To Walking Ranking States On Birth–3rd Grade Policies That Support Strong 
Readers. Washington, DC: New America. Available at https://static.newamerica.org/attachments/11902-from-
crawling-to-walking/50-State-Scan.fe1ae7082db6418dabeb3eee29cea669.pdf 

http://www.nationalservice.gov/impact-our-nation/research-and-reports/impact-evaluation-minnesota-reading-corps
http://www.nationalservice.gov/impact-our-nation/research-and-reports/impact-evaluation-minnesota-reading-corps
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action plans to implement new strategies while interacting with an online coach; includes 
assessment and measurement to track teacher learning and its impact on child learning and 
development and is linked to state competencies so that participants receive CEUs or other 
credit. Some participants also receive a small stipend for completion of the online units.24 
eCIRCLE in Texas is a similar online model, with 80 hours of literacy related online 
instruction designed to support the implementation of research based instructional 
strategies for public school teachers, charter school teachers and Head Start and other early 
childhood programs.  The training is free if programs are participating in Texas School 
Ready. Areas of instruction include classroom management, social and emotional learning, 
understanding special needs, early language and literacy instruction and STEM instruction.25 

o The ChildTrends report includes several case studies of coaching models in early childhood 
programs.  One includes child care centers, Head Start/Early Head Start programs, pre-
kindergarten programs, licensed family child care, migrant programs, license-exempt 
centers and license-exempt family child care in the coaching model. The coaching program is 
a component of the QRIS. Coaches support programs in the application phase, supporting 
the documentation requirements for each program.  They then return to the program when 
a rating is issued and assist programs to create an improvement plan.  Coaches are full-time 
employees of the organizations contracted to support implementation of the QRIS and must 
be credentialed and participate in at least five days of training on the consultation model 
and the QRIS. Programs receive 2-6 hours of coaching each month.26 

o The West Memphis School District has a federal Innovative Approaches to Literacy (IAL) 
grant that supports the Common thREAD initiative.  Innovative approaches include a multi-
layered school-community collaborative of child- and family- serving entities that provide 
staff, facilities, and resources at school/community sites to increase literacy for children 
Birth to Grade 12; Free book distribution and parent training are expected to increase 
percentage of children entering kindergarten with pre-literacy skills; Flexible library hours 
will increase access to high interest holdings and iPad technology purchased through 
Innovative Approaches to Literacy funding to support current evidence-based literacy 
programs aligned with Arkansas’s State Literacy Plan; and, Library/Media Specialists will 
participate in collaborative professional development with content area teachers to 
integrate formational skills into literacy development across academic content areas.27 

o The Literacy Innovation in Rural Education through Collaboration (LIREC) project is a 
national project including 21 rural schools.  The project is designed to transform literacy 
learning in high needs rural schools, preschool through grade 3 (PS-3). The project works 
with Literacy Community Action Teams. In each community, LIREC will ensure that students 
have access to books that are appropriate, engaging, and of interest at both home and 
school; develop teacher expertise in the research-based strategies for supporting literacy 
learning; create and implement a Community Literacy Plan; and create a summer learning 
lab that provides not only research-based instructional support for at-risk, PS-3 students but 
also advances teachers’ learning through peer observation, collaborative planning and 
reflection, and systematic evaluation by an external literacy expert. Throughout the year, 

                                           
24 http://lastingercenter.com/wp-content/uploads/2015/09/Early-Learning-Florida-overview-021715.pdf 
25 https://www.childrenslearninginstitute.org/resources/ecircle/ 
26 Tabitha Isner, Kathryn Tout, Martha Zaslow, Meg Soli, Katie Quinn, Laura Rothenberg and Mary Burkhauser 
(2011). Coaching in Early Care and Education Programs and Quality Rating and Improvement Systems (QRIS): 
Identifying Promising Features. Washington DC: ChildTrends 
27 http://www2.ed.gov/programs/innovapproaches-literacy/2014awards.html 
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LIREC will provide intensive professional development onsite and online in conjunction with 
local communities of practice in which teachers will have dedicated time to participate.28  

o The Camden City School’s literacy program is called HEAR2. The goal of HEAR2 is to expand 
and enhance the existing HEAR program to further develop and improve literacy skills for 
participating very young children (infants, toddlers, preschoolers) as well as for adolescent 
parents and other students in grades 9-12 attending Camden High School and Woodrow 
Wilson High School. The program will focus on increasing the level of engagement between 
pregnant teens and their unborn child through literacy-related activities that impact 
positively on infant brain development. It will use the PALS curriculum, including journaling 
and digital storytelling.  

 

 Initiative leaders 
o School districts 
o AmeriCorps agency 
o Cross-sector agencies 
o Universities/colleges 
o Community agencies/local schools 
o National organizations 

 

 Cost/Funders 
o Federal grants (LEARN grants in ESSA, AmeriCorps) 
o Title II professional development funds 
o CCDBG quality improvement funds 
o Research grants 
o Fee-for-service 

 
  

                                           
28 http://www.ruraledu.org/articles.php?id=3256 and http://www2.ed.gov/programs/innovapproaches-
literacy/2014awards.html 

http://www.ruraledu.org/articles.php?id=3256
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Recommendation: Launch an “Early Opportunity System” to enable early screening and support 
 

 Evidence: 
 
As the focus on graduation rates and college and career readiness has grown at the state and 
community level, policymakers have looked for ways to understand where and how interventions 
are needed.  Over time, states have developed "early warning systems" that look at a set of 
indicators across students and subgroups, starting well before high school.  These systems identify 
students at-risk of failure and may also point to needed interventions or policy changes.29 
 
Most early warning systems are focused on the k-12 system and may not collect information before 
middle school or late elementary school.  Yet, research shows that achievement gaps start much 
earlier, suggesting the need for systems that identify systemic weaknesses and target interventions 
as early as possible.  The National Center for Children in Poverty identified the core risks for young 
children: In general, the more chronic the economic, social, and psychological stressors that young 
children face, the greater the likelihood of poor social, emotional, and cognitive outcomes. For this 
reason, these stressors have been identified as “risks.”30  
 
In early childhood, it has been difficult to develop these systems at the state or local level.  As Joan 
Lombardi noted:  "For far too long we have not been able to fully document the status of young 
children and to make the case that they need additional services, their families need more support 
and their teachers (who need more education, training and pay) are the key to quality. The 
development of integrated and well-designed early learning and development data systems can help 
us build our case, share the story and make a difference."31 
 
A number of organizations have identified the components of these early childhood data 
systems/early warning systems.  Some take a health related approach, focus on developmental 
screenings, or are connected to Part C (identification of developmental and physical delays) while 
others are specific to the early childhood system. Some combine the two, while still others focus on 
connecting to state education data systems.   
 
In one pilot, a set of states focused exclusively on collecting data related to screenings in order to 
improve identification of children at risk of developmental delays.32  The measures they tracked 
were:  

 
o The percent of children aged 0-3 screened using a standardized tool to identify concerns 

related to social and emotional development; 

                                           
29 http://www.rtinetwork.org/learn/rti-in-secondary-schools/early-warning-systems-moving-from-reaction-to-
prevention 
30 C. Cybele Raver and Jane Knitzer (2002) Ready to Enter: What Research Tells Policymakers About Strategies to 
Promote Social and Emotional School Readiness Among Three- and Four-Year-Old Children. New York, NY: National 
Center for Children in Poverty. 
31 http://buildinitiative.org/TheIssues/BUILDingStrongFoundations/tabid/223/PostID/30/Telling-a-Story-The-
Potential-of-Early-Childhood-Data-Systems.aspx 
32 Neva Kaye and Jill Rosenthal (2008). Improving the Delivery of Health Care that Supports Young Children’s 
Healthy Mental Development Update on Accomplishments and Lessons from a Five-State Consortium. Washington, 
DC: National Academy for State Health Policy. 
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o The percent of children aged 0-3 identified with significant concerns who were referred for 
services to assess, prevent, or treat those concerns; and  

o The percent of children aged 0-3 identified with significant concerns who received follow-up 
services to assess the need for developmental services, prevent delays, or treat delays, 
either in the primary care office or elsewhere.  

 
The Help Me Grow system has adopted this approach and helps communities build on existing 
resources to expand screening and connect families with the programs they need to support their 
children's healthy development. 
 
Neal Halfon at the UCLA Center for Healthier Children, Families & Communities has identified a set 
of health related interventions for communities to track.  They are designed to support positive 
outcomes for children and target services as early as possible.33 This approach has become the basis 
of the Transforming Early Childhood Community Systems project (TECCS), which works with 
communities to develop measurement systems in five areas:  
 

o Physical health and well-being;  
o Social competence;  
o Emotional maturity; 
o Language and cognitive development; and  
o Communication skills and general knowledge.34 

 

 
 
The Annie E. Casey Foundation's groundbreaking report Early Warning began to identify a set of 
factors that contribute to gaps in third grade reading scores, including: 

                                           
33 http://childpolicyuniversityconsortium.com/pdfs/presentations/NealHalfon-
TransformingEarlyChildhoodCommunitySystems_Feb2012.pdf 
34 http://teccs.dreamhosters.com/wp-content/uploads/2011/10/TECCS_brochure_v17_1-18-12.pdf 
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o The child’s readiness for school in terms of health, language development, 

social-emotional skills and participation in high-quality early care and learning 
programs;  

o circumstances that undermine children’s ability to learn to read, including 
chronic absence from school, summer learning loss and family-related stressors 
(e.g., family mobility, hunger, housing insecurity and toxic stress); and  

o the quality of teaching that the child experiences in home, community and 
school settings.35  

 

 Best practices/models 
 

o In 2011, Massachusetts created the Massachusetts Early Childhood Information System 
(ECIS) project36 to increase the state's capacity to understand child, parent, and educator 
outcomes and indicators for well‐being. The ECIS project also aimed to increase and 
establish standards for data sharing across agencies. Most significantly, this project is 
intended to support families, communities, and the workforce in supporting the healthy 
development and well‐being of the Commonwealth’s children and to increase the 
understanding of and access to resources that support this development. 

o The TECCS programs rely on the Early Development Instrument (EDI) to collect information 
on the entire population of children in a community.  Maps based on EDI data give local 
leaders a detailed profile of what’s happening in their communities, highlighting 
neighborhoods doing especially well, as well as those needing greater attention. 
Communities administer the EDI at least every two years and use the data to develop 
dashboards that deliver information to community leaders and policymakers. This data is 
used to make policy and resource decisions that are designed to lead to improved outcomes 
for young children.  Data can be disaggregated by neighborhood (see example from Los 
Angeles37) or by participating school to highlight areas of greatest need, or to identify areas 
that are resource rich or lacking basic services such as child care or libraries. 

 

                                           
35 Leila Feister (2013) Early Warning Confirmed: A Research Update on Third Grade Reading. Baltimore, MD: Annie 
E. Casey Foundation. Available at http://www.aecf.org/m/resourcedoc/AECF-EarlyWarningConfirmed-2013.pdf 
36 http://www.eec.state.ma.us/docs1/NewsUpdates/20110728_ecis_vision.pdf 
37 https://www.socalgrantmakers.org/sites/default/files/resources/EDI_brief_First5LA.pdf 
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o The National Neighborhood Indicators Partnership (NNIP) works to build local capacity, 
plans joint activities, and works in conjunction with affiliated organizations. In recent 
years all NNIP partners have built advanced information systems with integrated and 
recurrently updated information on neighborhood conditions in their cities. One partner, 
ReadyKidSA, (a San Antonio coalition that builds on successful child and family programs 
to create a comprehensive early childhood system that promotes the social, emotional, 
physical and cognitive development of children 0-8 and provide parents and caregivers 
with the tools and resources to better support their families) has designed a data 
dashboard highlighting the issues in early childhood access and quality. The dashboard will 
support area providers with data for use in planning, fundraising, and monitoring local 
progress. Council members themselves developed the “wish list” of indicators and asked 
that the dashboard appear online with ongoing updates rather than released annually as a 
print report. New data points – and possibly indicators as well – will be added as local data 
becomes available.38 The Council collects data on early childhood progress in Bexar County, 
including:39 

 Demographic characteristics 
 Births 
 Infant death rate 
 Number of child deaths 
 Injuries per 1,000 children 
 Medicaid eligibility 
 Child-care capacity 
 Subsidized child care 

                                           
38 http://www.neighborhoodindicators.org/activities/partner/new-child-data-dashboard-launched 
39 http://readykidsa.com/provider-resources/data/ 

http://www.neighborhoodindicators.org/about-nnip/nnip-concept#local
http://www.neighborhoodindicators.org/about-nnip/nnip-concept#joint
http://www.neighborhoodindicators.org/about-nnip/nnip-concept#affil
http://readykidsa.com/provider-resources/data/
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 Early Childhood Intervention 
 Attrition: 9th grade 
 Child abuse and neglect 
 Homelessness 

 

 
 

o Pennsylvania launched the Reach and Risk Community Assessment in 2007 as a way to 
track educational indicators and allocate resources based on the available data.  The state 
identified a set of family risk factors (percent of families with related children under age 5 
living below federal poverty level (FPL $20,650); rate of children under 5 living in low income 
families (2 x FPL= $40,000); percent of single mother headed families with children under 
age 5 living below poverty level; percent of children receiving aid through TANF; rate of 
births to mothers with less than a high school degree) and educational risk factors (percent 
of students below proficient in 3rd grade math and percent of students below proficient in 
3rd grade reading). These factors were matched with a "reach" component, showing where 
children are served and the level of investment in quality programs (including keystone 
stars, head start, pre-k counts public private partnership, accountability block grant, pre-k 
only, title 1 funding for pre-k through 2nd grade, and community engagement groups).40 
Each community is provided with a series of spreadsheets that include both reach and risk 
factors:41 

                                           
40 http://www.nccp.org/projects/files/event_download_134.pdf 
41 http://www.pakeys.org/pages/get.aspx?page=EarlyLearning_Reach 
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 Initiative Leaders  
o National organizations (TECCS, Urban Institute, The Commonwealth Foundation) 
o State agencies/legislation 
o United Way 
o Community planning agencies 
o State Early Learning Councils 
o Part C agencies 
o Mayor's offices 
o State Education Agency 
o Promise Neighborhoods 

 

 Cost/Funders 
o Medicaid 
o CCDBG 
o Title I 
o Private funding 
o Private insurance 
o State Longitudinal Data Systems 
o Community Planning grants 
o Federal grants (Promise Neighborhoods) 
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Recommendation: Develop and implement a birth to eight language and literacy strategy that 
incorporates the DPS Early Literacy Plan 
 

 Evidence 
 

o Language and literacy development is critical to children's success, and the foundational 
skills for reading and comprehension are developed from infancy into preschool. 
Researchers Elena Bodrova, Deborah J. Leong and Diane E. Paynter have examined research 
for the last few decades and note: "Reading research of the last 30 years also helps us know 
what concepts and skills are developmentally appropriate. For example, studies have shown 
that children must first develop an understanding of concepts that underlie the acts of 
reading and writing. They must also learn skills to decode and encode words. Further, 
children must develop an awareness of certain overarching attributes of written and spoken 
words. They must learn, for example, that the order of words in a sentence is important and 
that words are completely separate from the things that they represent (for example, Rob 
can be Benjamin's father, even though Rob is a "little" word and Benjamin is a "big" word). 
Most researchers agree that the mastery of these concepts and skills is what distinguishes 
children who read easily from those who develop later reading difficulties…Milestones must 
also be translated into everyday practice. We must make sure that any new standards 
document functions as a helpful teaching tool and not as just another laundry list of 
concepts and skills that takes up valuable time and interferes with established practices. 
Teachers need clear markers within each early literacy standard. These markers should 
identify targeted knowledge in such a way that a teacher will be able to evaluate student 
performance and set teaching priorities."42 

 
Dorothy Strickland of the International Literacy Association summarizes the early literacy 
research:  

 Literacy development starts early in life and is highly correlated with school 
achievement. 

 All of the domains of a child's development —physical, social-emotional, cognitive, 
language and literacy—are interrelated and interdependent. 

 The more limited a child's experiences with language and literacy the more likely he 
or she will have difficulty learning to read. 

 Key early literacy predictors of reading and school success include oral language, 
Alphabetic Code, and print knowledge. 

 Well-conceived standards for child outcomes, curriculum content, and teacher 
preparation help establish clarity of purpose and a shared vision for early literacy 
education. 

 Increased demands for program accountability are often heavily focused on 
assessments of children's early literacy development. 

 Highly capable teachers are required to implement today's more challenging early 
literacy curriculum. 

 Teacher knowledge, respect and support for the diversity of children's families, 
cultures, and linguistic backgrounds are important in early literacy development.43 

                                           
42 http://www.ascd.org/publications/educational-leadership/oct99/vol57/num02/Literacy-Standards-
for-Preschool-Learners.aspx 
43 http://www.readingrockets.org/article/early-literacy-policy-and-practice-preschool-years 
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o In Denver Public Schools, the Early Literacy Plan 2020 focuses on leadership, professional 

learning, curriculum, assessments, intervention and time for literacy activities to support 
student and teachers.   

 

 Best practices/models 
 

To develop a broad literacy strategy that supports the components of the DPS Early Literacy Plan 
2020, there are a number of strategies that may be adopted, including: 

1) disseminating information and promoting training on the state Early Learning 
Development Guidelines and their alignment and coordination with the Colorado k-
12 standards (http://earlylearningco.org/pdf/ELDG_Guidelines_English.pdf) 

2) joint professional development with DPS teacher and community based early 
childhood providers 

3) increasing literacy and developmental screening 
4) support families understanding of and opportunities to promote literacy 

development in young children 
 

There are a variety of models that embody one or more of these strategies. 
 
o The Wisconsin Early Childhood Collaborating Partners (WECCP) is a joint effort among 

three state agencies: Departments of Public Instruction (DPI), Children and Families (DCF) 
and Health Services (DHS) that provides information to providers and state agencies on 
cross sector early childhood services. WECCP organizes online and in person training for 
providers and families on the state early learning standards, with a number of stated goals 
including demonstrating how to use the standards to guide curriculum choice, activities and 
assessment, to support providers and families in understanding the standards, to support 
standards based teaching and learning practices and design of the early learning 
environment and to promote understanding of the alignment between the standards and 
Wisconsin's readiness indicators and program standards.44 

o The Frank Porter Graham Center in North Carolina has developed "More than Baby Talk," a 
guide to activities that describes 10 practices that early childhood educators can use to 
support the development of language and communication skills of infants and toddlers. 
Because research supports the importance of adult-child interactions for infants and 
toddlers, the practices are designed to be done one-on-one or in small groups. 
Each practices draws upon the types of interactions that research suggests promotes 
language and communication skills.45  Each piece is presented with a description of the 
practice, research evidence that supports the use of the practice, and examples of how 
educators may use the practice with infants and toddlers. 
 
 
 
 

                                           
44 http://www.collaboratingpartners.com/wmels-training-description.php 
45 http://mtbt.fpg.unc.edu/more-baby-talk/10-ways-promote-language-and-communication-skills-infants-and-
toddlers 

http://earlylearningco.org/pdf/ELDG_Guidelines_English.pdf
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Practice Description 

1. Get Chatty Engaging in conversations with children 

2. Be a Commentator Giving descriptions of objects, activities or events 

3. Mix It Up Using different types of words and grammar 

4. Label It Providing children with the names of objects or actions 

5. Tune In Engaging in activities or objects that interest children 

6. Read Interactively Using books to engage children’s participation 

7. Read It Again and Again and Again! Reading books multiple times 

8. Props, Please! Introducing objects that spark conversations 

9. Make Music Engaging in musical activities 

10. Sign It Using gestures or simple signs with words 

  

o In Somerville, Massachusetts, the Kindergarten Readiness Group, a meeting of 
approximately 30 preschool teachers, preschool directors, and kindergarten teachers, 
worked in small groups to compare preschool standards from the EEC (Department of Early 
Education and Care) to the Common Core-aligned ones from the ESE (Department of 
Elementary and Secondary Education). They then collaboratively sketched out pre-
kindergarten and kindergarten lessons that explicitly target English Language Arts standards 
and that incorporate opportunities for choice and play. In a subsequent meeting teachers 
extended this cross-site work by sketching out curriculum units based on specific books.46 
Somerville has also hired a coach to work across early childhood and public school programs 
to promote school readiness.47 

o Pennsylvania has created the Early Childhood Executive Leadership Institute to bring 
together school superintendents and assistant superintendents, principals and assistant 
principals, and early childhood development center/facility directors in order to build a 
common understanding of child development and the supports needed from birth through 
third grade for students to be successful.48  

o In 2008, Washington developed the A Guide to Assessment in Early Childhood: Birth to Age 8 
to guide development of assessment plans in programs.  It includes an overview of research, 
and a guide to most widely used screeners, including literacy assessments.49 

                                           
46 https://birth-third.net/2014/04/01/bridging-the-publicprivate-divide/ 
47 http://www.open-center.org/what-to-expect-2/in-the-news/ 
48 https://www.pakeys.org/uploadedcontent/docs/News%20&%20Notes/NISL%20Document.pdf 
49 http://www.k12.wa.us/EarlyLearning/pubdocs/assessment_print.pdf 
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o The STAR (Sing, Talk, Read) initiative in Washington, DC is used to help parents understand 
early literacy development and to provide them with easy to use tools to promote their 
children's vocabulary and language. The initiative includes information for parents with 
children from birth to 8 years old and is supported through the libraries, schools and PSAs 
(https://www.youtube.com/watch?v=TpAh5n1DhFA).50 

 

 Initiative Leaders 
o Libraries 
o Universities 
o Schools districts 
o State Departments of Education 
o Local School Districts 
o Child care resource and referral agencies 
o Community planning groups (Strive, etc) 

 

 Cost/Funders 
o Child Care and Development Block Grant (quality improvement funds) 
o Title I of Every Student Succeeds Act 
o Title II of Every Student Succeeds Act 
o Federal literacy Grants (Innovative Approaches to Literacy, LEARN grants) 
o Private philanthropy 

 
  

                                           
50 http://libguides.dclibrary.org/star 

https://www.youtube.com/watch?v=TpAh5n1DhFA
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Recommendation: Support neighborhood-based parent leadership  
 

 Evidence 
 
Parent empowerment and engagement has long been a cornerstone of work to improve 
outcomes for children, in school and health care settings.  A number of national programs have 
been developed to support parent advocacy. 
 
The PEP program (Parent Engagement and Empowerment Program) was designed to support 
parents navigating the mental health system.  It includes 40 hours of training on mental illness, 
health care providers, and navigating rights and responsibilities within the school system. The 
program also includes phone based consultation with families for six months after the training.  
An evaluation of the program found increases in family empowerment, mental health services 
efficacy, and self-assessment of skills were seen over time; however, variations were seen in the 
different regions participating, raising questions about the quality of training and access to all 
components of the program.51 
 
Much of the research on parent engagement and empowerment focuses on training teachers to 
work with families to promote participation, especially among low-income and language minority 
families. For these populations, research52 finds that low participation may be due to: 

o Lack of experience or confidence interacting in a different culture 
o Lack of proficiency in English 
o Insufficient information about their child's education 
o Different expectations of the school role and their own 
o Other family responsibilities 
o Work responsibilities 
o Lack of resources to attend meetings 

Research on parent engagement in early childhood has shown that early involvement may set 
families up for more positive engagement with their children's school community, but that there 
may be barriers to engagement.53 
 
Connecticut has published a guide to organizing parents that provides tools and techniques for 
bringing parents together.  Importantly, the guide notes that there are a variety of reasons 
parents come together to advocate: 
 

Parent advocacy groups are uniquely different in structure and the services they 
provide. One group may focus solely on supporting families through informal meetings, 
while another offers information, referral services, and educational workshops, and 
hosts networking events for families. Some organizations may even provide advocacy 
services such as accompanying parents to PPT/IEP meetings. Other parent advocacy 
groups, in particular those that have a statewide focus, work almost exclusively on 
influencing legislative reform. The law is very specific, however, about what types of 

                                           
51 http://www.ncbi.nlm.nih.gov/pmc/articles/PMC4223802/ 
52 http://www.unco.edu/cetl/TracyMueller/Cultural/empowerparents.html 
53 http://www.education.com/reference/article/research-family-involvement-early/ 
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groups can engage in lobbying activities, and to what degree. While the Internal 
Revenue Service (IRS) does not prohibit lobbying by 501(c)3 tax-exempt organizations, 
the law is very strict about the amount of time and resources the organization can 
spend on legislative advocacy. Groups applying for tax-exempt status that plan to 
engage in substantial lobbying are encouraged to seek legal counsel. 54 

 
Head Start requires programs to help build parent engagement and parent leadership and advocacy 
skills. The National Center on Parent, Family and Community Engagement has studied these 
activities in Head Start and Early Head Start, and has identified the core activities undertaken by 
families: 
 

o act as mentors in the classroom,  
o share skills with other parents,  
o coordinate events for children and families,  
o bring out strengths in other families,  
o serve as cultural liaisons,  
o participate in parent meetings, advisory committees, Parent Committees, Policy 

Councils, and other governing bodies, as well as community or state coalitions, and  
o represent children and families in the development of policy and legislation. 55 

 
 

 Best practices/models 
 
o Parent Voices56, a project of the California Child Care Resource & Referral Network, is a 

parent-run, parent-led grassroots effort that works to make quality child care accessible and 
affordable to all families. Parent Voices works to strengthen the capacity of parents to be 
effective advocates for their child care concerns. The program combines leadership 
development, advocacy, and community organizing to achieve its goals related to increased 
funding, quality improvement, and better access to child care. 

o The National Center on Parent, Family and Community Engagement has found several 
promising models of parent advocacy and leadership training:57 
 

 Community Cafés are focused on supporting protective factors in families and help 
to engage parents and other community members as partners. Led by parent 
facilitators, the cafés can be used to identify key issues for parents, as well as 
identify and develop parent leaders. For more information, see: 
http://www.ctfalliance.org/initiative_ parents-2.htm.  

 Mexican-American Legal Defense and Educational Fund (MALDEF), a Latino legal civil 
rights organization, offers a Parent School Partnership that trains parents and 
community leaders to become effective advocates for improving educational 

                                           
54 http://www.ct.gov/opapd/lib/opapd/documents/adobe/organizing_parents.pdf 
55 Understanding Family Engagement Outcomes: Research to Practice Series (http://eclkc.ohs.acf.hhs.gov/hslc/tta-
system/family/docs/advocates-pfce-rtp.pdf) 
56 www.parentvoices.org 
57 Understanding Family Engagement Outcomes: Research to Practice Series (http://eclkc.ohs.acf.hhs.gov/hslc/tta-
system/family/docs/advocates-pfce-rtp.pdf) 

http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/family/docs/advocates-pfce-rtp.pdf
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/family/docs/advocates-pfce-rtp.pdf
http://www.parentvoices.org/
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/family/docs/advocates-pfce-rtp.pdf
http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/family/docs/advocates-pfce-rtp.pdf
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achievements, schools, and communities. For more information, see: 
http://www.maldef.org/leadership/ programs/psp/index.html.  

 Parent Leadership Training Institute (PLTI) has operated for over 20 years in 
Connecticut and has been evaluated and replicated by other states (for example, 
the Colorado Family Leadership Training Institute (FLTI)). Participants spend more 
than 120 hours developing skills to become effective leaders in their communities. 
For more information, see: http://www.cga.ct.gov/coc/plti_about.htm and 
http://flti.wordpress.com/.  

 SpecialQuest is a collaborative approach that brings professionals and families 
together to support the inclusion of young children with disabilities. A key outcome 
is the development of families as partners and leaders. The SpecialQuest 
Multimedia Training Library includes training materials and videos on family leader-
ship. More information on SpecialQuest and related training materials are available 
on the ECLKC web site: http://eclkc.ohs.acf.hhs.gov and www.specialquest.org.  

 Vision and Voice Family Leadership Institute, at the Parent Services Project, has 
developed a family leadership curriculum called Leaders for Change, based on the 
Strengthening Families Five Protective Factors. The curriculum focuses on helping 
families build relationships, assume leadership in their communities, and engage in 
systems serving children and families. For more information, see: 
http://parentservices.org/effective-family-staff-and-community-partnerships/.  

o Stand for Children, Illinois has created Stand University for Parents, which is designed to 
increase parents’ knowledge of school activities, promote parent engagement, and increase 
student achievement. Parents are recruited into an eight week training program and ongoing 
workshops.58 

o Los Angeles Unified School District runs the Parent College, a parent empowerment program 
designed to improve parents’ capacity so they can become informed advocates for their 
children’s education. The program includes monthly workshops on academics and 
empowerment. Workshops are led by LAUSD staff (including teachers and others) and focus on 
student success, advocacy, college preparation, and other topics. 59 

o Baltimore County Public Schools has created an online Parent University, where families can 
access a range of information about student academics, health and wellness, and resources to 
promote parent leadership and advocacy.60 

 

 Initiative leaders 
 

o School districts 
o Child care resource and referral 
o Community action agencies 
o Universities 
o Hospitals/medical centers 
o State/local advocacy organizations 
o Head Start grantees 

 
 

                                           
58 http://stand.org/illinois/action/chicago/stand-university-parents 
59 http://partnershipla.org/Our_Approach/Parent_College 
60 https://www.bcps.org/parentu/ 

http://stand.org/illinois/action/chicago/stand-university-parents
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 Cost/funders 
 

o Head Start  
o Child Care and Development Block Grant (quality improvement funds) 
o Disability funding for parent engagement/outreach 
o Title I (parent engagement) 
o Private philanthropy 

 


